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QUEST DEFINITION

Student – The gifted child possesses an early aptitude for abstract thinking. These children tend to demonstrate high level thought processes, i.e., the ability to see patterns, identify and consider multiple solutions, make valid generalizations, share insightful observations, in addition to drawing logical conclusions. The demonstration of academic potential appears in a multitude of areas, which allows him/her to consistently take in complex information and conceptual data beyond grade level expectations. These are intuitive learners who need little or no explanation, but seem to learn effortlessly.

Purpose – To provide a sufficient academic challenge in order to require growth

D67 PHILOSPHY FOR QUEST PROGRAMMING

District 67 is committed to an educational vision that recognizes the value, needs, and talents of each child and strives to assist the child in reaching his/her full potential. The Quest Program embraces this vision and is an integral part of this commitment.

District 67 recognizes the diverse academic and social/emotional needs of the gifted child. In response to these needs, Quest provides a curriculum which is differentiated in pace, depth, and content level, and in which both enrichment and acceleration are the norm. Through the curriculum, academic environment, and various support services, Quest works to foster within students a desire for academic excellence, the confidence to take risks, a sense of responsibility, and a healthy self-concept. The program challenges students to translate potential into performance.

RATIONALE FOR QUEST CURRICULUM

If success as an adult is dependent on the ability to put forth effort, to be persistent, be organized, goal oriented, and a problem solver, then…

· We must consider that these traits are only developed when the answers are not easily accessible.

· To the degree that Quest students are different from their peers, they need a different set of interventions to get them to work and grow academically

· Quest curriculum is not designed to give some students an advantage, but to provide an equal opportunity to develop potential and skills for success
BELIEFS FOR QUEST CURRICULUM

1. Learning occurs at a different pace, depth and style for children, including gifted students.

2. A curriculum modified in level of content, depth, and pace is necessary for gifted students in their area(s) of strength.

3. Abstract ideas and complex issues are consistently grasped and extended by gifted students in a deeper, broader manner than by their age-mates,

4. Gifted students need opportunities to learn with other gifted students as well as with other age-mates,

5. There is a need for support services to assist with the social/emotional development of gifted students.

6. Students need to have their gifts recognized, supported, and properly challenged as early as demonstrated.

7. Gifted students are often asynchronous in the development or demonstration of their abilities and require appropriate modification to challenge and grow academically.

8. Gifted students need teachers trained in gifted education and approved by the State of Illinois as teachers of the gifted.

9. All staff need on-going staff development in the area of gifted education.

PROGRAM SERVICES

· Daily curriculum in language arts, and/or math for identified students in 5th – 8th grades several years beyond grade level.

· Collaboration on curriculum modifications for students in grades 5 – 8, as needed.

· Collaboration on methods and materials for the teaching of thinking skills to all students.

· Staff trained in gifted education will be employed by the Quest Program to teach identified students.

CURRICULUM DESIGNING PROCESS

(see appendix A and B)

Our work in curriculum consists of:

· Analyzing learner characteristics

· Analyzing the standard curriculum

· Modifying learner objectives relative to content, product, process, and environment

· Documenting student growth in behaviors we value

· Developing content and performance outcomes by grade level and subject

· Designing assessment that will document academic success relative to outcomes

· Reviewing the standard curriculum as it changes through the district’s committee processes

· Refining goals and objectives based on student performance and updated standard curriculum
ELEMENTS OF DIFFERENTIATION FOR QUEST

· Global view of curriculum – includes rationale, the “big picture”, and a global theme

· Pace is quicker – less time on drill and practice; use of compacting

· Thinking is more demanding – more analysis, synthesis, evaluation

· Content is complex, based on issues, problems, and/or themes

· Level of content needs to be “just beyond” the student in order to require growth

· Classroom environment assures psychological safety by having similar students grouped together with teachers trained in gifted education. Psychological safety provides an arena where students are not embarrassed to excel, to have unusual perspective, or not get it right the first time.
QUEST PROGRAM GOALS FOR IDENTIFIED STUDENTS

1. As a result of participation in the Quest Programs, students will demonstrate growth in achievement in their area(s) of strength.

2. The Quest Program requires students to grow in academic effort, persistence, organizational skills, academic risk-taking, independence, interpersonal skills, and tolerance for ambiguity and behaviors of critical and creative thinking skills

Program Impact on all students:

1. Through assistance and encouragement from Quest staff, all students will have opportunities to explore talent and develop thinking skills.

2. Quest staff will be available to collaborate with classroom teachers in providing appropriate academic challenge for all children through differentiation strategies.
BELIEFS ABOUT TESTING AND QUEST IDENTIFICATION

1. Since aptitude testing is normed based on age, older children at a grade level do not have an advantage, and younger children are not penalized.

2. Enrollment is not driven by numbers or percentages of our population, but by students who fit the program definition and demonstrate the need for a differentiated curriculum.

3. Re-evaluation of placement is an on-going process dependent upon the child’s response to the thinking required by the Quest curricula. The result of Quest participation is that the student becomes or remains high performing and achieving several years beyond grade level. If either of these criteria are missing, the parents will be notified about a recommended change in placement.

4. Classroom modifications for all children (i.e., enrichment, thinking skills instruction, compacting, and/or acceleration) are determined by individual student performance, not the Quest identification process.

5. No child is placed in our program without objective data and professional judgment that support this placement.

6. Placement in Quest should be based on evidence of need and potential. We do not recommend children for Quest on a trial basis.

IDENTIFICATION BASED ON:

PROFESSIONAL JUDGEMENT is used with classroom evidence to support that the student demonstrates key elements of our definition, especially in the area of analytical and abstract thinking. When professional judgment and test data are not congruent, the Review Committee makes the placement decision.

TEST DATA includes the CogAT score and NWEA reading/math score normed one grade level above. If CogAT score is unavailable a WISC for LA and for math will be used, which is individually administered by a school psychologist. 

PERFORMANCE TASKS are a series of activities that allow students to demonstrate the qualities we are looking for according to the definition. These have been normed by grade level Quest expectations and are administered by a trained Quest staff member.

IDENTIFICATION/PLACEMENT

Those students entering fifth through eighth grade, who meet both objective and professional criteria, will be placed in either the daily language arts or math programs, or both. If professional criteria and objective data are not congruent, the Review Committee will make the placement decision.

EXIT CRITERIA AND PROCEDURES

If a Quest student is at the frustration level in the program, the following steps will be taken:

1. Teacher will already have been in contact with the parents explaining the concerns for the child. The teacher will have already tried many interventions with the child.

2. Teacher will notify the Gifted Director and principal about the concerns for the child.

3. Teacher will meet with the parents to explain the standards that need to be achieved for success in the program and the problems the child is currently having in meeting those standards. Teacher will explain interventions that have already been tried with this student.

4. A written plan will be created to help the child succeed in meeting the standards. The student, parent, and teacher will sign it. The student will be given 4 – 6 weeks to meet the standards.

5. If after this 4 – 6 week period the child is still at the frustration level, and has not met the criteria for success in the Quest Program, parents will be notified. The child will be exited from the program into the level of instruction that is more appropriate for his/her learning needs.
SCREENING PROCEDURES – MIDDLE SCHOOL

District 67 teachers do a wonderful job differentiating instruction in the regular classroom.  Most children’s needs are met with differentiation in the classroom. When students’ abstract thinking abilities are superior to their classmates, and their performance is well above grade level, screening may be appropriate.

1. If a classroom teacher in grades 5-8 wishes to recommend a child for placement, he/she must consult the Quest Teacher(s) at that grade level. 

Note:  Students new to the district can be screened during any time of the school year.  Students who have been screened previously must wait for one year to elapse before rescreening can occur.

2. The classroom teacher must email the Gifted Director to determine whether a student has been screened previously. The Director will contact teachers with necessary information regarding past screening. 

3. The classroom teacher will complete the Professional Judgment Form (revised 10.06) for Language Arts (Verbal) and/or Mathematics to share with the Quest teachers and then send it to the Gifted Director.  Student work, which was completed entirely in class, and demonstrates the qualities we are looking for, is to be attached to the Professional Judgment Form if possible.

4. The Gifted Director at the middle school will enter the correct tests scores on the screening MATRIX for Language Arts and/or Mathematics. The NWEA MAP Math and/or Reading test information must include norms data for the student’s CURRENT GRADE, as well as the norms for the YEAR ABOVE CURRENT PLACEMENT.  The norms for the year above current placement determine the number of points a child earns on the matrix. It is very helpful to have both percentile norms included on the matrix when explaining the scores and criteria to parents. 

5. Any parent whose child is in grades 5-8 may nominate a student for our Quest Program.  Parents can nominate their child for screening by completing the PARENT APPLICATION FORM for QUEST, which can be acquired at the school office.  The completed form should be returned to the Language Arts and/or Mathematics classroom teacher.

The classroom teacher must consult with the Quest teacher regarding the student’s abilities. They need to contact the Gifted Director to determine if the student was screened before. The classroom teacher must fill out a professional judgment form and send it to the Gifted Director. The Gifted Director will start a matrix and determine if further testing is warranted and contact the parents. 
6. Students in middle school must have a minimum of 14 points on the matrix BEFORE ANY OFF-LEVEL TESTING IS ADMINISTERED. Once the information is compiled by the Gifted Director, the student’s name will be placed on a master list.  If necessary, off-level tasks and/or further testing by a school psychologist will be assigned by the Gifted Director.  If the student does not receive the required points, the Gifted Director will notify the parent, as well as the classroom teacher and school principal.
7. The Gifted Director or Quest teacher who has been trained in the administration of the off-level tasks will administer these tasks for Deer Path students.  These data will be forwarded in a narrative report form to the attention of the Gifted Director.

8. Once all data are received, the Gifted Director will place the student’s name on the list for the next Quest Review Committee meeting.  

9. The Quest Review Committee will discuss the performance data for each child being considered, with input from the classroom teacher(s), Deer Path team member(s) or other staff members who have worked with this student.  Only the Quest Review Committee has the authority to place a student in Quest based on recommendations and data.
10. After the Quest Review Committee meets, the Gifted Director will inform the student’s parents, building principal, classroom teacher(s), and Quest staff of the decision.

11. Any questions from staff or parents regarding a placement decision will be directed to the Gifted Director. 

APPENDIX A

LANGUAGE ARTS

CHARACTERISTICS AS THEY RELATE TO CURRICULUM DESIGN

Specific Learner Characteristics
Curriculum Modifications that 

                                                                                                 match the student
1. Engages in abstract reasoning and logic.
1.  Exposures to materials that require


      inferences, judgments, supporting


      position, intuition, and predictions.

2.  Sees relationships, patterns, and makes
2. Exposures to a wide variety of reading

     generalizations about a large storehouse
     and writing experiences.
    of information.

3.  Makes insightful observations.
3.  Exposures to literature and writing


      that use symbolism, satire, and other


      subtleties.

4.  Asks complex questions, generates
4.  Environments that foster inquiry and

     new alternatives and answers.
      psychological safety for the  pursuit

      of answers and expression of self.

5.  Uses high level of language development 
5.  Encounters with increasingly difficult

      in reading and writing.



      vocabulary and rules of language for








      further analysis.
6.  Senses consequences, and can explain
6.  Exposures to thought provoking

      inconsistencies and subtle injustices.
      literature dealing with moral 

      dilemmas, injustices, and difficult

      social issues.

7.  Speaks with adult-like vocabulary, and

7.  Opportunities to discuss issues with
      sophisticated language structure.

      others with like abilities and interests.

8.  Follows complex written or oral directions.
8.  Opportunities to work more 

      independently.
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MATH

CHARACTERISTICS AS THEY RELATE TO CURRICULUM DESIGN

Specific Learner Characteristics

Curriculum Modifications that 








               match the student

1.  Understands complex processes and 

1.  Opportunities to explore underlying

      concepts.





      ideas, and conceptual framework








      beyond the facts.

2.  Sees discrepancies, probes for more

2.  Encounters with teachers who are not

      data.





      easily threatened by students.

3.  Applies math to daily problem solving,

3.  Exposures to real life situations where

     has a logical approach.



      math can be applied and logic is 

      needed.

4.  Performs difficult math problems

4.  Opportunities to learn math through

     intuitively.





     problem solving at a challenging level.

5.  Thinks and learns at an accelerated

5.  Opportunities to learn math at a pace

      pace compared to peers.



      that keeps even the brightest students








      involved.

6.  Sees patterns, makes generalizations,

6.  Exposures to situations that require

      draws conclusions.



      inductive/deductive reasoning.

7.  Generates alternatives, discovers

7.  Exposures to inquiry methods, and

      new approaches.




      opportunities for discovery.

8.  Explains math, has good reasoning

8.  Opportunities to talk about math, and

     and number sense.



      demonstrate answers.
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PROGRAM OPTIONS

ACCELERATION in gifted programs can be approached in a number of ways. One of the oldest models of acceleration is grade skipping. Although available research demonstrates positive effects both academically and socially, grade skipping is often insufficient to match the curriculum to the child. Children are sometimes two years above grade in one area of strength while working at grade level in other areas. Grade skipping is rarely appropriate and should only be considered after much fact finding and assessment.

Subject skipping is another method of acceleration. This could happen by having the child go to the next grade level during reading or math, or having a teacher provide the next level material in class to one or more children who qualify. The problem of matching schedules with the next grade is often difficult when trying to move a child to a different grade for a subject. Another drawback is that the curriculum is only differentiated in content level, while the pace and process may be that of a standard classroom.

After reasonable efforts have been made to accommodate the child’s needs through enrichment, it may be appropriate to accelerate the child. Usually enrichment or acceleration begins with a strategy of choice or curriculum compacting.

BENEFITS OF ACCELERATION – The results of acceleration are most related to avoiding the under-achievement syndrome. Webster tells us that to achieve is “to gain through effort.” Without curricular modifications and the challenge of working with ability peers, the academically talented child may succeed in school without learning organization skills, study skills, persistence, risk taking, and coping skills.

DRAWBACKS OF ACCELERATION – Acceleration cam be problematic if done poorly. Some examples include: providing accelerated material without sufficient instruction time with the teacher, isolating students in a tutorial situation without a peer group with similar learning needs, placing students with older students (grade skipping) without allowing the child to have input into the decision, racing the student through content without time for exploration and application, grade skipping without proper consideration of developmental issues including psychomotor and/or social/emotional aspects of the child.

HONORS PROGRAM THROUGH NORTHWESTERN GIFTED LEARNING LINKS – Highly gifted students who compact out of several grade levels in their area of strength, and for whom the scheduling differences make it difficult to subject grade accelerate, can do an independent study through Northwestern. They do need an appropriate set up at the school and a teacher who can oversee their progress. The Gifted Director and the principal must coordinate this.
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CURRICULUM COMPACTING - Curriculum compacting and other standard classroom strategies are described in Teaching Gifted Students in the Regular Classroom, by Susan Winebrenner. The Gifted Coordinator has copies available for loan. There are several ways of compacting, but in general this entails pre-assessment of skills within a unit and then either modifying the instruction or an independent study contract for more in-depth study of unit’s essential questions.

ENRICHMENT/CLASSROOM STRATEGIES – In many districts, the gifted program consists of enrichment activities and projects that focus on higher level thinking. Below is a discussion of what enrichment is and the advantages and disadvantages of various classroom strategies to meet the needs of gifted and talented students.

Enrichment consists of those interventions that extend or expand the content of our standard curriculum to either reinforce all learners as they apply skills and concepts, or to stretch and challenge those specific learners who have mastered the content. The curriculum should both meet and challenge the needs of all learners by helping each student develop to his/her highest potential. If the present curriculum does not challenge a specific student, then enrichment, which extends the content, should be the logical process to implement with that student.

The Goals of Enrichment are:

· To enhance the learning process, perhaps through allowing some self-selection about content. For example, students individually or in small groups may be allowed to pursue an area of interest with teacher direction.

· To provide grouping opportunities based on interest or mastery within a heterogeneous class.

· To meet the needs of academically talented students through standard classroom strategies, e.g., classroom teachers oversee or guide students through an independent project.

· To introduce alternatives to the processes of learning rather than the level of the content or pace. For example, students could take a topic of study from their classroom science program and do an alternative project that requires asking questions in an interview, making predictions or hypothesizing in an experiment they might design. This type of project would not e in addition to work assigned all children, but should replace other classroom assignments.

· To teach fact finding skills with the assistance of library/media personnel.

· To introduce alternative products through which students could demonstrate knowledge. Creative sharing of information through slide shows, video, programs, skits, speeches, or computer programs may be pursued.

Possible Disadvantages:

· Insufficient understanding of enrichment by instructor

· Busy work or more work instead of replacement work that is allowing for more in-depth exploration of topic

· No guidance or guidelines

APPENDIX D

THE DIFFERENCE BETWEEN QUEST AND ADVANCED




QUEST




ADVANCED 
1. Quest students are different in the way

1. Advanced students are more like other

they process information. They learn at a

students in the way they learn. They need

quicker pace with less need for practice,

explanation and practice. However, the

but more need for analysis and synthesis.

Pace of their learning is quick. They are 

They are much more intuitive and global         
able to analyze material and remember

in their approach.




what is explained.

2.  These children possess high level thought
2. These students are usually very  

processed; e.g. the ability to see patterns,               
 motivated and hard working. They might

identify and consider multiple solutions,

not be intuitive about what they learn, but

make valid generalizations, make insightful
they are able to understand complex 

observations, and draw conclusions.  They 
content.

do this either with verbal skills or

mathematical skills or both.

3.  They learn with little or no repetition.

3.  These students are excellent at 

They are receptors of information and

following directions. They learn quickly

immediately conceptualize the data. They

and apply their learning in school

also remember it forever. Their precocity

assignments. Their products are 

is evident from early childhood.


exemplary.

4.  These students are identified by their

4. These students are identified by

aptitude and higher level thinking traits.

achievement and performance. 

They may or may not be high performing.

5.  In math, they often intuit strategies

5.  In math, they learn material quickly.

for problem solving. They seem to learn

While they need explanation, they are 

by generating theorems, rules, models,

good at remembering and applying it.

and then applying them.

6.  In language arts, they devour literature,
6.  In language arts, they are able to read

the more complex the better. Their writing
and comprehend above grade level. Their

might be faulty in mechanics, but the ideas
writing is more mature than age-peers.

are original and demonstrate depth of

thought.
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FREQUENTLY ASKED QUESTIONS BY TEACHERS AND PARENTS

Why is this extremely successful student not in Quest, while another student who seems less successful is in the program?

Identification is not based on performance, but on potential. If a child has a demonstrated high potential, we have an obligation to help him/her turn that into high performance. Performance is a goal, not a prerequisite. High performing students who do not exhibit abstract thinking are better served in advanced programming.

Why do some students not qualify for Quest if they scored high on the NWEA reading/math test?

NWEA measures how well a student has learned particular concepts related to our benchmarks but it does not indicate abstract, or analytical thinking, which is the key quality we look at for the Quest program and for which our curriculum is designed. However it is a good screener to begin the process.

What should a teacher do when parents ask why their child is not in the Quest Program?

See the section on Identification. Provide them with a parent application form. Explain criteria or give them a copy of our Quest brochure. (applications and brochures are in the school office) Refer specific questions about the Quest placement to the Gifted Director at 847-235-9665

How does Cooperative Learning impact gifted students?

It depends on how it is implemented. When the product or outcome is convergent, it is best to group the gifted separately.  Each child in a group should be able to recognize that she/he couldn’t have done as well alone; “positive interdependence.” In a cognitive setting, the gifted child usually feels she/he could have done better without the group. When the outcome or product is divergent or open-ended, the group should be heterogeneous.

In any setting, group grades are often discouraging to gifted and talented children. If there are unmotivated students in their group, the gifted or talented child feels driven to do all the work to avoid a poor grade. Group grades are contrary to the philosophy of individual accountability, which is a key component to Cooperative Learning.

Won’t Quest programming make identified students feel “different?”

In most cases, identified students are already very aware of how they differ fro their classmates. Our model of curriculum delivery was selected to provide opportunities for gifted students to work with a variety of peers throughout the school day. It includes one to three periods per day learning with other Quest students and three or more periods with other age mates.
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Another factor is how parents perceive and communicate Quest placement. This should be viewed as just an alternative instructional group. The letter of admittance from the Quest Director advises parents not to celebrate Quest placement. Quest is one of the ways we provide appropriate challenge to all students.
What procedure should be used to recommend a child for Quest or contest the placement of a child missed by of the identification process?

A professional judgment form and a parent recommendation form were developed to highlight the thinking embedded in our definition. Forms are available in the school office. Classroom work or anecdotal comments that typify the child’s thinking are helpful for the Review Committee. Teacher or parent recommendations may lead to individual testing by our psychologists (see screening procedures).
How is placement for 5th grade determined at the end of 4th grade? 

All students who have been in the Explore program in 4th grade or students brought up for review by their 4th grade LA/math teacher are screened, tasked, and reviewed for 5th grade placement in May. A matrix will be filled out that includes CogAT scores, NWEA scores (normed one year above), professional judgment from current teacher, and the results of the performance tasks. Students who have been successful in Explore math will either go into Advanced + math or Quest math, and if they are in Explore LA, will either go to advanced LA or Quest LA.

Why is there an Advanced Plus math class and just an Advanced LA class in 5th grade? 

In 4th grade the math teachers differentiate their math program and group the students into a formal advanced class. These students continue in the advanced placement in 5th grade. Since the original name of the Explore program was advanced + we decided to keep that title for the students that did not qualify for the formal Quest math class in 5th grade. However there is no advanced reading class in 4th grade or a general advanced class in 5th grade, the students in the Explore program who do not qualify for the Quest LA program become the formal advanced class in 5th grade.

What is the difference between the Advanced Plus math/Quest and Advanced/Quest LA in 5th grade?

Advanced Plus math and Quest math use the same textbook however, Quest has a large visual math component and moves at a faster rate.  Advanced LA and Quest LA have a parallel curriculum, however they have different vocabulary programs and move at a different rate.
What happens in 6th grade?

Fifth grade Advanced Plus math students continue to 6th grade advanced + math and both advanced and advanced plus are in the same textbook. However, the instructional approach is different. Fifth grade Advanced LA students continue in 6th grade advanced, again with a program parallel to Quest, but at a different rate.  Other students at the end of 5th grade are looked at for possible placement in the advanced LA program using a matrix that requires the same rigor as it took to get into the formal 5th grade Advanced program.
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Why does the Advanced Plus math program end after 6th grade?

The 7th grade Advanced programs offer a rigorous program in math. We have found that students who were previously in the Advanced Plus program were able to have their academic needs met in these Advanced math classes. All students begin Algebra in 7th grade. Students in the Quest program finish Algebra in one year. Students in the Advanced math program complete Algebra over two years. These students will begin their LFHS math careers in Advanced Algebra/Trigonometry Honors.

If my child is in the Advanced program for math or LA can s/he still be eligible for Honors or AP classes at the high school?

Many advanced students in both math and LA will be recommended for Honors classes at LFHS. Please note that Advanced students who continue into Advanced Algebra/Trigonometry Honors at LFHS their freshman year can still take AP Honors Calculus BC and receive college credit before they graduate from LFHS.

What is the difference between Quest and Advanced Math programs at grades 7 
and 8?

The Quest students complete Algebra in one year during their 7th grade year. During 8th grade they either take Honors Algebra at DPM or Advanced Algebra/ Trigonometry Honors at LFHS. 

Students taking Honors Algebra will take Advanced Algebra/ Trigonometry Honors their freshman year at LFHS, and those who took the class during their 8th grade year will go to Honors Plane and Solid Geometry their freshman year.

The Advanced math students complete algebra over two years at DPM. If recommended, they will take Advanced Algebra/Trigonometry Honors at LFHS their freshman year.
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